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CHAPTER I 
INTRODUCTION 
Purpose 2! ~ study. The purpose of this study is 
il 
i'tnree-fold:- (1) to make a job analysis of' the teaching of 
i: 
" iitenth-grade English in Massachusetts public schools. 
il (2) to survey the preparation of teachers of' English. 
p 
:1 (3) to survey op:i.nion regarding needs. 
I' 
. 
Ji Statement o:r the problem. The problem of this study 
i; 
':is to secure information on the extent and nature or duties 
!i 
::· 
!iand ·preparation or the tenth-grade English teachers in 
:iMassacbusetts. The investigation sought to gather infor-
i; 
i;mation concerning the regular classroom, extra-curricular 
,. 
• 1 duti~.~ educational preparation, personal data and opinion 
,. 
\; j,of the English teacher. 
'! 
... -- ;; 
Justification~£!:"~ problem. Job analyses in the 
't 
:fields of physical education, mathematics, science and com-
i 
;,mercial subJects are available but analyses in the field o:f 
; English are quite limited. In view o:e the existing searei ty 
:or research concerning the duties and preparation of English 
I 
::teachers at the tenth-grade level, 'there was a def'ini te need 
I. 
i for this study. Perhaps, in a broad sense the results o:f 
!:this survey can be uti.Li zed as a sample-inventory, ind1cat1 ve 
:\ 
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o~ tne true duties and training-preparation of the tenth-grade 
English teachers in Massachusetts. 
Scope .!ill! limitations.. This stua.y includes only the 
tenth-grade and only the English teacher in the public schools 
of Massachusetts. No other subject area will be treated, 
unless the English teacher queried lists other subjects as 
part of his teaching program. One questionnaire was sent 
to each o~ the ot·~icially listed two-hundred and fifty-three 
secondary schools in Massachusetts, thus assuring the survey 
of at least one tenth-grade English teacher in each school 
system. 
.i 
II 
Definition .2.!. terms.. For the purpose o~ this study, ~~ 
the term second-ary school will include all senior h1gb. schools I 
whether they be divided as to grades 8-9-10, 9-10, 9-10•11-12, 
or 10-11-12, just as long as they are designated as secon-
dary schools by the state board or education or individual 
school boards. It is eVident that, regardless of their 
organization, all seconct.ary schools will contain at least 
one tenth-grade. 
Tenth=grade English teachers in the secondary schools o~ 
Massachusetts were chosen tor this study. At least one 
i tenth-grade English teacher in each of the two-hundred and 
I 
I 
,, 
in the various towns and cities J 
- ·- - -- - -·-==== ====· - --- ===-
,, 
I, 
II 
/i in Massacbusetts was queried. Tllese towns and cities re-
I present a sampling of urban and rural, industria~ and residen~ 
I tial, based on the 1954 Pub~ie High School ~isting in the 
,, . y 
11 Massachusetts Educational Direet.ory. 
II 
II 
I 
II 
II 
I 
II 
I 
I 
I 
I 
\ 
I 
il II 
J, .,....,.~~--,--~-
'l:y Educational Directory, 1954, Bulletin of the Department 
lor Education, The Commonwealt.h of Massachusetts, PP• 25•31. ~~~=~I"·----~""~="' -
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CH.Al?T ER II 
REVIEW OF PREVIOUS R.&SEARCH 
Introduction. The published material concerning this 
problem is rather limited. There are general studies related 
to the overall survey o~ English teachers, but none specifical-
ly concerned-witn the preparation and duties of the tenth-grade 
English teacher. 
uEnglish teaching in the secondary schools today is under 
a constant and critical serutinye 11 
y 
To prove the almost universal statement quoted above, that 
is, tnat English teaching is under constant examination, it 
is necessary only to present a sampling of the numerous 
opinions and perhaps plausible solutions found in the various 
educational journals and professional writings. 
Among the best informed critics of English instruction 
are the English teachers themselves.. "In no other subject in 
the schools have the teachers subjected their teaching, the 
methods, and the materials to such minute and severe criticism-
as in the f'ie.Ld or English." Y 
I y E.A .. Cross 
11 The MacMillan 
1 Y loc. cit. 
and E. Carney, Teaching Eng.Lish in High Sqhools 
Co., New York~ 1938, p v, Pretac~ 
I 
-4-
I! li IL 
I====~================~==========~ I 
Detailed investigations in thls subject have been made by 
recognized teachers of English a.na·:~the National Council of 
~eachers of EngliSh, perhaps the most erfic1ently active or~ 
ga.nization ot· teachers in this country today. Their conclu-
sions indicate that much improvement in teaching English is 
necessary. 
«The weaknesses can be overcome only through learning 
ll what they are and then carefully and intelligently making 
plans to do more effective teaching that keeps constantly in 
I 
view the reorganized aims of educationectt 
y 
Theory ~ practice £! English instruction. The last 
decade and a half has witnessed an increasingly marked dif-
ference between the theory and practice of teaching English. 
In practice, teachers have wisely come to look upon English 
I as an integrated unit instead of a dissimilar collec~ion of 
I exere1 aes in 11 tarat ure, reading, spee~eh, eompo si ti on, grammar, 
I . y 
and spelling, all taught, if possible by different teachers. 
It appears as if current practice in teac.b.ing Eng.Lish 
attempts to unify learning act~vities by means of alternating, 
integrating or fused units of reading and-expression. 
II IY~· 
g; Roscoe E. Parker, The Principles and Practice of Teaching 
English, Prentice-Hall, Inc., 1937, Foreward. 
~-----L ~~ 
--------11 'I 
II ,I 
_ II 
However, the tneory o:r teaching English, uif one may 
judge by what has been published, has followed the trend of re-
-
I search and concentrated on wnat has been characterized as I y ~~~learning more· and m<>re about less and less. 11 
Still another difference arises from the dual character of 
I 
English. It is bo:th a tool of learning and expression, and 
an art-form. As a resu~t, some English teachers tend to em-
phasize the tool-aspects of English or to neglect them in 
their desire to develop appreciation of the art-forms. 
11 They thus become artisans skilled in the mechanics o:f correct 
expression, or e~positors of the beauties and values of imag~ y " 
inative art." " 
Parker is aware "that he who searches ror a more ef'fective 
philosophy or 
llatan nor the 
the teacning of English need be neither a char-
proverbial bLind methaphysician searcning :for a 
1 
black cat in a 
answer lies in 
21 dark and empty room.n Undoubted~y .. one 
the teacher's preparation. 
Teachers' :ereparation. It is significant that the presi-
dent of the Modern Language Association of America for 1931 " 
cnose as tne subject for his address the question; "Are Our 
Teachers of English Adequately Prepared For Their Work?" 
1/1 loc. cit-. 
21 ~· 
6 
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1. 
1! 
!l 
His answer was in the nega~ive, based upon tne conclusion 
that teachers of English lack a camprehensive vision of the 
subject and its significance, scientific knowledge and ufit-
ness for leadership." 1/ 
Nearly twenty years ago, these conclusions were supported 
by an investigation completed in Minnesota {1937). University 
gradua~es who had taugh~ EngLish one or more years reported 
that tne1r preparation had been adequate in reading interest, 
critical discrimination of good literature and literary back• 
ground.. It had been inadequate in the teaching of the 
mechanics of English, in tne conduct or extra•classroom activi-
ties, in teaching skill and methodology, in tne techniques 
of library work, and in the artleulation of English with non~ 
gj 
.English activities and with local needs. 
These and many other rindings served to illustrate the 
point that English teachers were adequately prepared in.select 
fields or learning, chiefly literary; that they were inadequate-
ly prepared in certain other are~s, specifically expressional 
and linguistic; and tnat they were almost totally unprepared 
in the techniques involved in the integration of learning with 
school and community actiVities. 
g ~! m~ P· ·14 
y .!££· ill· 
7 
'I I. 
II 
'I 
I In the light of these statements made by experienced 
supervisors and the teacher of English himself, it would seem 
that serious thought should be given to tne materials and 
methods of educational preparation. 
Another authority in tne field of English, Richard y 
Braddock·, says, uToo many English classes in Iowa secondary 
schools are being taught by 'left-handed' teachers trained for 
otner subjects." Mr. Braddock continues to state that u •••• 
Too many of these teachers have had one or two classes dumped 
on tnem by superintendents and principals who think that anyone 
can teach English who speaks English and who has had few 
education courses .. u 
Assuming that someth1ng remains to be desired in the 
effectiveness of English teaching, one might postulate as the 
I two m~in causes of this relative failure, the lack of adequate 
I 
teacher preparation and tremendous amount and variety of tasks 
otten unrelated, which seem to be the unchallenged lot of the 
English teacher. 
Consider r1rst tne preparation which a few selected 
authorities consider adequate for prospective teachers of 
Eng.Lish. 
j y Richa.!:'d Braddock, Iowa English Bulletin, December 1952 
I 
I 
,I 
II 
8 
I! 
ttsince twenty-five percent of class work is in English,n 
tne teacher or Engiish is a key person in secondary schools. 
How much preparation then do colleges an~ universities pro-
vide this key person in contrast to what he will need? 
Smith a/ says that tne ~eacher of the Language Arts, in 
I order to follow·a curriculum for tod.ay's needs, must have: 
II 
I 
·I 
I 
I 
l. 
2. 
A broad general eaucation adequa~e to intelligent 
li v~ng today 
Specialized training in reaaing, writing, speaking 
and listening similar in range and in emphasis to 
tne program he is expected to teach · 
Adequate professiona~ training to understand the 
purpose of education in a democracy, the process 
of growth in young people, and the methods and 
materiaLs bee~ suited to their stage of development. 
21 Harold Spears reports for example:· 
"The day has passed when tne would.-be teacher can 
reel that he is fully equipped to enter a classroom or 
h~~ just because he passes through a training school 
and picks up two separa~e aids on the way, one labeled 
subJect matter and the other labeled techniques. For 
the sake of administrative efficiency in the training 
institution, tne two will no doubt continue to be taught 
separately, but relationsnips to each O~her and to the 
broad purposes of education must be emphasized in both.u 
II 1/ Harold Spears, The High School for Today, American Book 
I 
Co., Boston, 1950, p. 165 . · · . 
g/ Dora V. Smith, Chairman, "Curriculum Study or the National 
'II Council Of Teachers or English, ft Enp;lish Journal, Volume 36, 
February 1947, p. 69 
______ /1_21 Spear~, l~c. ill· 
9 
y 
--------r-==----= 
I 
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II 
y 
Grommon feels that the needs of English teachers 
,-~ include the following minimum requisites: 
• 1~ Study of modern and American literature, modern poetry, and drama 
2.. Training in composition and grammar, and the teaching 
of both. 
3. Study of modern English grammar and usage 
4. Speech ·eourses (at least one) with emphasis on he:j.p-
ing teachers see their responsibilities as teachers 
of speech. 
y' 
As early as 1938 Smith was of the opinion that the 
needs of academic specialists in English were as follows: 
.. 
l. General cultural knowledge and appreciations of 
major contributions of English, American and 
World literature. 
2. Wide acquaintanceship with contemporary literature, 
periodicals, non-literary writings and their place 
in contributing to intelligent consideration of 
current problems. 
' 
3· Working knowledge of best recent books for adoles-
cents, including magazines. 
4. ·Advanced work in written composition (one year 
beyond that required for other candidatesfor teach-
ing certificate). Additional work in speech 1n-
eluding training in oral interpretation of 
literature. 
5· Understanding of the historical development of the 
English language. 
1
'
1The teacher of English must be a specialist, but 
•: !/·Alfred H. Grommon; "Training of Teachers of English for 
. Secondary·· Schools of California," Educational Forum, 
Volume 1~, November 1947, p. 99 · 
Y Dora v. Smith. nAcademic Training of High School Teachers' 
of English, nHarvard Educat1on Review, Vol 8, Mar 1938, pp l9l-97. 
10 
1! 
the specialist must be provided with proressional tools in 
tne form of a knowledge or psychology, educational theory, 
teaching procedures, and the ability to direct pupil activ-
ities. Such activities as are participated in through as-
semblies, debates, dramatics, school papers and study clubs! 
are no longer extra-curricular activities; they are a part 1 
of the curriculum of experiences in the modern schools, and 
much responsibility for their direction devolves upon the 
teacher or English." y: 
"·· ••• Two recent investigations - one regional and the 
otner national in scope - have shown that courses in prac-
tice teaching; in educational or adolescent psychology, 
and in special methods of teaching English, provide the 
most effective professional facilities in our colleges and 
universities.u y · · 
When we pass to further consideration of the extent to 
which liberal arts colleges, teachers colleges and universities 
are meeting (or failing to meet) these needs, the evidence 
begins to pile up with ever-increasing foree. 
21 Hanzlik presents the case in this manner: 
"Thus changes in tne nature of the high scnool student 
body, the expansion and diversification of the program of 
.studies, •••• the marked changes in educational objectives •• 
•• indicate a revolution in secondary education to which 
the subject matter preparation of teachers has certainly 
not been adjusted with sufricient rapidity or appropriate-
ness." 
To quo~e another leader in the field of English: 
· 
11It has long been the contention of teachers of aca-
demic subjects-at the college ·and university level that 
public-school teachers need more adequate training in sub-
ject matter instead of so much professional training; yet 
it seems that these critics have made very little effort 
to evaluat.e tne college curricula in light. of their 
runctional value to the puolic-school teachers."if 
1/ Parker, .21?.• cit. p. 16 ~ 12.£• cit. 
~ Frank E. Hanzlik, and others, Subject Matter Preparation or 
I 
Secondary School Teachers," ''North Central Association Quart.erly, 
Volume 12, 1938 ,. p. 439. 
Y w. I. Painter, "Teacher Training in English Literature," 
11 
I 
School and Society, Volume 48, October 29, 1938, P• 568. 
=-r-- --- - ===i- . -------
' 
II 
--------
Y' Rugg founa that there was no general agreement among 
tne teachers colleges as to any one type or curriculm best 
.. ,. 
·\..._...; sui ted to teac.ners. 
In summing up the lack of adequa~e preparation one might y 
point out the following deficiencies as listed by Hagen. 
1. Lack of broad general education. 
2. Insufficient training in reauing and training in 
literature. 
3. Insufficient interest in composition.· 
4. Lack of training in world history, religion, 
Bible. 
5- Insufficient training in foreign languages, 
general science, and journalism. 
6. Inadequate training in music, dramatics, aesthetic 
appreciations. 
7. Lack of social contacts. 
21 
Robinson · · -in a study or t.h.e preparation o.f' potential · · 
teachers or secondary school English in selected New England 
Colleges concludes: 
11 
••• eThe potential teacher of English is offered sub-ject matter but few courses in tne teaching of it. Fif-
teen courses (1 percent) of the total academic and pro-
jJ Earl U .. Rugg, 0 VJhat ·Teachers Colleges!D:Jaeh, 11 School Life, 
Vol 18, Nov. 1932, PP• 54-55· 
gj He~~ H. Hagen, "Judgments of high school teachers eon-
., earning the academic preparation or_ secondary school teachers, n 
North Central Association Quarterly, Vo~ L2, PP• 258-71, 
loct.ober 1937 
1
2[ Evelyn Rose'Rooinson, Study of the Undergradua~e Preparation 
of Potential Teachers of Secondar:v·School English in selected 
New England Colleges .. (unpub Master's Thesis, BU, Schl of Ed, 
1951), P• 131. . 
12 
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~ .... L'.O..~ ~.___.._._ -· ·-
fessional offerings are in the Teaching of Englis~. Seven 
of these are given at universities, five at liberal arts 
colleges, and three at teachers colleges. Other schools 
frequently have courses in tbe Teaching Qf Science, in the 
Teaching or Social Studies, and in the Teaching of Latin. 
They orfer none in the Teaching of English." 
Teachers' duties. Consider for example one author's 
definition or an English teacher, n ...... one who teaches reading, 
writing, listening, speaking, citizenship, mental health, five 
other cardinal principles, music appreciation, acting, ideal 
justice, tolerance, radio LT.V~ appreciation, democracy, and 
11 
two other subjects besides English." To extend the thought a 
litt~e further along these lines another author, nearly twenty 
years ago, weakly exhorts prospective teachers of English to 
carry on in the noble trad~tion after having overwhelmed them 
with the gloomy prospect of' a confused and. frustrating career. 
nconsider what is demanded from yout You must t.each 
them how to talk; oral composition: you ·must t_each them. 
to 'appreciate literature'; and you must be_able and 
-willing to help them in what are termed 'ext.ra-curricular' 
activities, such as dramatics, debate, oratory, declam-
ation, the literary society, the school paper, the annual. 
You must chaperone dances and go with them on their hikes. 
But youth'and enthusiasm will go f'ar to carry you through; 
so be not discouraged.n y 
No less an authority than Lennox Grey of Teachers 
!1, J. Hook, The Teaching of RigS School English, The Ron~ld 
'!Press Co., New York, 1950, p. 11. 
I
Y/D. Daken, Xalks to Beginning Teachers of English, D. C. 
Heath & Co~, New York,-1937, P• 5 .. 
"Y Lennox Grey, uPrepa.ring :ror our Joos", The English Journal, 
Feb. 1952, Vol. XLI - Number 2, p. 70 •. 
·====::=::IF="'~============== 
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~~ Clollege, and former President of the NClTE (1952) says, "Every 
11 now and then we hear someone talking of the job of the English 
I! teacher as if' it were a neat~y definable single thing but our 
j 
I English teacher's job is in the plura~; thousands perhaps.'• y 
j J. N. Hook, present Executive Secretary of NOTE, 
!considers the problem important enougn to devote almost two 
I complete chapters to its consideration. He even disting~shes 
!
!between co-curricular and extra-curricular activities. 
"The English teacher often has difficulty in finding I time to do justice to both his teaChing and his co-curri-
. cular tasks. In some unenlightened schools the majority 
of' such tasks are assigned to him wnile other teachers 
have comparatively little to do outside their teaching. 
For example in one ~mall school the principal advises the ! 
student council, the science and physical education teacher! 
coaches athletics, the home economics teacher sponsors a I 
club for girls, the music teacher has charge ot the band ·1 
and glee clubs, the Latin and history teacher and the com-
mercial teacher has no outside responsibili.ties, and the · 
English teacher coaches six plays a year, writes and 
sponsors an entry in an annual stunt show, coaches contest 
speakers, supervises assembly programs, has charge of the 1': 
library, adVises the newspaper and annual, sponsors two 
11
1 
clubs, sells tickets at football games and uses his car 
to transport athletes to athletic contests. On the side, j 
he teaches freshman, sophomore, junior and senior English, 
and a class in speech ..... n 
Recent parallel study. Since this analysis began, one 
other parallel study in the field of' English education has 
I g; I been undertaken and eompleted. There:t'ore, it was pertinent 
1/ Hook, 2E• cit. P• 37 I Y Alice "Chorebanian, Janet C. Joslin, A Job Analysis· of the 
1 Duties and Preparation of Tenth-Grade English Teachers in Maine, 
New Hampshire, Vermont, and Rhode Island, (unpub Master's Thesi~ 
14 
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1, 
I! I. , 
!! 
I< I 
1. 
I tnat this study be mentioned in any review ot similar research. 
Chorebanian's and Joslin's study treated the same problem 
~ 
as the writer's. Their scope, however included t.b.e :t·our New 
England States of Maine, New Hampshire, Vermont, and Rhode 
IsLand, whereas the present study was limited to the state 
of Massachusetts. 
The procedure for gathering data used by Chorebanian and 
Joslin was much the same as that used in this study. They 
obtained a recent listing of secondary school English teachers 
in eaeh of the tour New England states and a random sampling 
was selected from each state to include only public high schools 
in both urban and rural communities and both industrial and 
residential areas of Maine, New Hampshire, Vermont and Rhode 
Island. While Chorebanian and Joslin mailed their 
questionnaires direct to the English teacher, the writer of 
this study, unable to obtain a list or MassaChusetts tenth-
grade English teachers maiLed the copies tb the principal or 
each secondary school in the state. The principal was asked 
to pass the questionnaire on to one of his tenth-grade English 
teachers. 
Besides tne original questionnaire and transmittal letter, 
this study sent out three follow-up letters in order to run 
down late or discarded questionnaires, whereas Chorebanian 
and Joslin mailed only one follow-up card. 
15 
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The questionnaire of the present writer was studied by 
Chorebanian and Joslin and as a resu.lt revisions were made "in . 
order to facilitate ease and brevity in response and to obtain 
.y 
additionaL information .. 11 
Chorebanian and Joslin surveyed 466 teachers and 137 or 
29.4 per cent responded to the questionnaire. These replies 
indicated ~hat literature was the teacher's strongest area of 
preparation, wi tb wri t~ng, reading and speech as the weakest. 
Teachers devo~ed more time to the teaching of Literature and 
the least amount of time to tne teaching of Listening. Grammar 
and usage were given a high frequency in the content of tenth-
grade English courses, yet few teachers inaicated that they had 
gj 
had a course in Modern English Grammar. These are only some 
o:t' the pertinent results of Chore bani an and Joslin's study. 
The reader will recall that their study included Maine, New 
Hampshire, Vermont and Rhode Island whereas the writer; 
inc.luded only Massachusetts. 
If these data are considered too widespread and general 
to be of signiflcan~ value in determining tne de~ee of 'over-
' assignment' or English teachers, then it is hoped that the 
findings of the following questionnaire-survey, justified in 
part by the preceding review, will supply factual data from a 
limited section of the population of teachers of English in 
Massachusetts contributing to a clearer understanding of this 
poblem. 
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CHAPT.ER III 
RESEARCH INSTRUMENT 
Preparation .e.! ~ questionnaires • The reader will recal · 
that the purpose of this study is three-fold: - (1) to make 
a job analysis of the teaching of tenth-grade .English in 
Massachusetts public schools~ (2) to survey the preparation 
of teachers of English. (3) to survey opinion regarding needs. 
Therefore the problem of this study was only to secure 
information on the ex~ent and nature of duties and preparation 
ot· the tenth-grade English teachers in Massachusetts. The 
investigation sough~ to gather information concerning the 
regular classroom and extra-curricular duties; educational 
preparation, personal data and opinion of the English teacher. 
With these points 1n mind, the writer sought to construct 
a questionnaire which would identify and measure information t 
be surveyed. Furthermore, with the•teachers (who wouLd 
complete the questionnaire) in mind, the writer enlisted their 
help and opinion as to what items the questionnaire would 
contain. Several teachers enrolled in Dr. Gunn • s "Improvement 
of Instruction in English" and seminar classes were queried. 
Each teacher submitted to this writer a typical weekly, period1l 
! 
by-period scheduLe along with a list or required .extr~-curri-
cular activitiese 
--=~=if--~=~ 
These teachers suggested that the 
'1"17-
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questionnaire should contain items concerned with the organ-
ization and enrollment o~ the local school system, items 'query- , 
ing edueational and professional background and experience, and 
as well, items requesting opinion and comments pertinent to 
the future of English teachers. 
Once this teacher-sugges~ed data had been ga~hered and 
screened, a preliminary questionnaire was construc~ed. A "trial 
balloon" was conducted on at least seventy-five English 
teachers enrolled in courses at Boston University. Surveyed 
in tnis 11 first runt• were some of the same teachers who had 
!originally made suggestions as to what the questionnaire 
snould include. The same procedure was followed with three 
drafts of the questionnaires. Af~er eacn survey the question• 
naire was condensed and tigh~ened because many of the teachers 
surveyed in all three preliminaries felt that it was too long 
and time-demanding. 
After several drafts, the questionnaire in its final form 
was printed and distributed. It is perhaps pertinent tha~ an 
analysis of many of the major parts and points of the research 
ins~rument be presented. 
Part I sougnt to .secure specific data concerning: 
teaching load, size of classes, preparations required, and 
18 
'tne number and type or extra-class activities. Part II sought-
I. 
-1 /' 
to obtain general backgroun~ information concerning: 
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organization and population of school; personal background in- · 
formation concerning academic and professional preparation; 
teaching experience and salary compensation; and lastly, 
opinion· and comments concerning the t·uture trends in the field 
o:r English. 
The daily schedule was perhaps one of the most important 
items of the questionnaire. Through this, it was felt, it 
would be possible to get a good picture of one part of the 
English teacher's job. The size or class was important in 
determining a fair teaching load• Therefore, the best·way of 
getting this 1nformat1on was by drawing up a scheQule and 
let those wno were queried fill in their own actual classroom 
work. 
Another phase of tne teacher's job was considered in the 
last part of the daily schedule-activities under tne title 
of nother Proreasional Respons1bilities .. n 
Organi.zation and school enrollment were extremely im-
portant in determining why any teacher might become the so-
called ttjack-of-all-trades." Many small schools can afford 
only one Eng~ish teacher as opposed to the large English staff 
of some o:r the larger. schools. Hence the above item has been 
included in the questionnaire~ 
Teachers' background and preparation was perhaps one of 
the roots of the problem. Many times in order to do away with 
19 
an existing problem, one must search out the source. Short-
comings of preparation were one question that it was telt 
I 
must be hand.led carefully. To ask any searching or pointed 
questions that might seem to degrade any college or community 
situation was to invite bias. Certain academic and profes-
sionaL courses were listed. Teachers were asked to single-
check those courses in which basic work has been completed 
and doub.le-check those in wh1ch.they-have had more than basic 
worK. FUrther on in tne questionnaire, teachers were asked 
to .list courses which they felt should be inc.luded in the 
preparation t·or future teachers of English. 
The writer felt that tne ·questionnaire was designed ac~ 
cording to the demands of accuracy, simplicity, and brevity. 
Its specific and fundamental aims were to reveal the frequency 
and variety of duties to which English teachers are assigned, 
-
to survey the preparation of these English teachers and 
to survey opinion regarding needs. 
Distribution of ~ questionnaires. This study included 
only the tenth-grade and only the English teacher in the pub-
lie schools of Massachusetts. No other subject-area teacher 
will be trea~ed, unless the English teacher q~eried lists other 
subjects as part or his teaching program. 
One questionnaire was sent to each of the officially 
listed two-hundred and fifty-three secondary schools in the 
20 
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survey of at least one tenth-grade English teacher·in each 
school system. These cities and towns represent a sampling 
of urban and rura.i, industrial and residential, based on 'the 
1954 Public High School listing in the Massachusetts 
y 
Educational Directory. For a complete list of secondary 
schools in cities and towns used in this study please rerer 
to Appendix B. Likewise, the reader may find the research 
instrument along with other letters in Appendix A. 
On Apr1~ l, 1954, two-h~ndred and fifty-three question-
naires were mailed out to all secondary schools in 
Massachusetts. Each quest.ionnaire was addressed to the prin-
cipal of the school and each contained a memorandum addressed 
to the principal. Each principal was requested to pass the 
enclosed questionnaire to one or his tenth-grade teachers of 
English. No signatures were requested and it was promised 
that neither town nor school systems would be identified in 
the study. 
A personal cover letter, addressed to the teacher of 
English was attached to each questionnaire. In this letter 
the writer explained very briefly the purpose of this study 
and the reasons for completing the enclosed questionnaire. 
1/ EducationaL Directory, 1954, Bulletin of the Department 
of Education, The CommQl).wealth of Mas.sacb.usetts, pp. 25-31. 
II 
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The English teacher was promised that all would be painless 
and was further exhorted to aid in determining the needs in 
the teaching fieLd of English, in no small way by completing 
the questionnaire and returning same in the enclosed stamped, 
self-addressed envelope. As a further incentive, teachers 
queried were promised a summary of the results of the study 
if' they so desired. At this'time, the writer wishes to state 
that many of those questioned did express such a desire in 
writing on the returned questionnaire. 
The same procedure as on April 1, 1954 was followed 
once again. The first reminder letter was mailed out on 
June 1, 1954, Just before tne close of' school. This letter 
was sent to tnose originally queried. Questionnaires were in-
eluded with tbis-letter. It was addressed to the tenth-grade 
teacher of English. 
On November 1, 1954 = after a new school year was well 
' underway, a second reminder letter was mailed out with a 
questionnaire to about seventy-five teachers of tenth-grade 
English. 
Witn the start ot a New Year, and supposed making of 
New Year's resolutions a final letter request was sent. 
Fifty letters with questionnaires were mailed to tnose schools 
from whom no reply as yet had been received. 
22 
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In the foregoing chapter, preparation or the question-
naires and their distribution throughout Massachusetts was 
discussed. Now, it remains to analyse and draw conclusions 
from tnose questionnaires so considerately returned. This 
shall be done in the forthcoming chapter. 
23 
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CHAPTER IV 
ANALYSIS OF DATA 
Introduction. Aa has been mentioned in the preceding 
, chapters, the originaL two-hundred and fifty-three question-
naires were sent to tenth-grade teachers of English in 
I 
1 Massachusetts on April 1, 1954. By May 31, 1954 one-hundred 
and five replies had been returned to the sender. This 
figure incLuded three replies which said that because or an 
overload of school business a~ this time, they were unable 
to comply with this:~request .. 
So, on June 1, 1954 a repeat performance was staged and 
an identical amount or questionnaires and letters were mailed 
out, since no means of identifying the returned questionnaires 
had been maintained. 
By repeating the initiaL procedure, it was hoped that 
many teachers would respond before the close of school or 
would avail,themselves of the summer recess and complete 
previously shelved requests. In the event, teachers had 
courteously favored the writer with a reply, they were asked to 
I pass these questionnaires on to a :f'ellow-:teacher. Tallying 
questionnaires received to date on October 31, 1954 netted 
a grana total of onewhundred and ninety; eighty-five more 
than the last count on May 31, 1954 and only sixty-three 
-24-
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short of the original mailing list. 
With a start-of a new school term in September, 1954 
it was feLt that pe.rh~ps another try should be made to round 
.up previously discarded questionnaires. -Therefore, on 
November l, 1954, well into a new school year, seventy-five 
· second reminder letters with questionnaires were forwarded 
I to seven~y-five teachers. 
., 
This figure was selected after 
scr~ening ret~ned postmarks and all places which could 
not be checked against the master list were again queried .. 
Although t~s metnod was not without error or duplication, it 
1 was perhaps the only fair method, since from the outset, it 
I 
I' 
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was promised that there wo~ld be no means or identification 
revealed on the part of the surveyor. 
January l, 1955, total re~urns were two•hundred and 
nine. That meant that there were still forty-four to be 
heard from. January 3, 1955 tne writer tried once again to 
harness a few more precious replies. Using the same plan as 
on November 1, 1954, the third and final reminder letter 
was mai.Led to fifty schools. The tallying~dat.e wa-s pmJ.oug.ed 
I to June 30, 1955; the count was two-hundred and twenty-three 
I requests complied with. Out of the original figure of two-
l hundred and fifty-three, tne writer had finally netted two-
I 
II 
hundred and twenty-three returns. Only thirty remained to be 
accounted for .. fhe percentage or returns was 88.7. 
I 
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Based on the above returns 1 tne wri~er shall attempt 
an unbiaseu analysis of tne data contained in these question-
'' nairas in the following pages. 
II 
II 
Regular classroom duties £! ~ tenth-grade English 
teachers. Part I Of the research instrument requested the 
teacher to fi~l in a typical weeltly teaching schedule. Of' 
tne weeks chosen to be described, the variety of breakdown 
is as follows: 
TABLE I 
TEACHING SCHEDULE FOR WEEK BEGINNING AND ENDING -
FREQUENCY WEEK BEGINNING WEEK ENDING 
.I 
li 
II 
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Part I also asked for the official starting time of the 
teacner 1 s day and the supposed ending or the teaching day. 
!The breakdown of replies is as.follows~ 
FREQUENCY 
I 5 
I 4 
2 
3 
10 
10 
8 
·15 
17 
19 
15 
21 
24 
20 
127 
20 
3 
30 
TABLE 2 
TYPICAL BEGINNING AND ENDING DAY 
DAY BEGINS 
7:45AM 
7:45AM 
7:45 AM 
7:55 AM 
8:00 AM 
8:00 AM 
8:00 AM 
8:00 AM 
8:00 AM 
8:00 AM 
8;00 AM 
8:00 AM 
8:10 - 8:15 AM 
8:30, 40, 42 AM 
8:45 - 8:50 AM 
9:00 - 9:08 AM 
DAY ENDS 
1:30 PM 
2:30 PM 
2:45 PM 
1:20 PM 
1:00 PM 
1:15 PM 
1:25 PM 
1:35 PM 
1:45 - 2:00 
2:05 PM 
2:30 - 2:45 PM 
2:35 - 2:40 PM 
2:30 = 2:45 PM 
3:00 PM 
1:35, 2:00, 
2:30 PM 
1:30, 2 - 2:15, 
2:20-2:30, 2:45 PM 
3:00 PM 
2:30 - 2:33 PM 
2:35, 3:00 PM 
All items unanswered 
No rep.l.ies 
It has been surprising to note tne wide difference in 
the daily opening and closing time of public schools throughout 
Massachusetts. Unaoubtedly the reasons for such variations are 
!due to local conditions and requirements. Nevertheless the 
normal. school day of teaching seems to run anywhere from 8:00 AM-
I 
li II 
1:30-2:30 PM or 8:00 AM - 3:00 PM. 
= 
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As a further int.roducti on to Part I., teachers were asked 
to fill in the length of each period. The teaching time or 
each period varied from forty minutes to sixty minutes. In 
the table which follows, the reader may notice the frequency 
or infrequency in the amount of t1me allocated to each period. 
FREQUENCY 
28 
8 
8 
10 
11 
82 
7 
12 
7 
19 
4 
5 
l 
2 
1 
2 
ll 
3 
30 
TABLE 3 
LENGTH OF.PERIOD 
LENGTH 
40 minutes 
41 
42 
43 
44 
45 
46 
47 
48 
50 
52 
55 
56 
57 
58 
60 
Blank 
Returned blank 
No replies 
Tne length of period varied in some schools due to local 
lconditi~ns. Consequent~y, the lengtn of tne day as reported in 
Table 2 was possibly determined by the period length. Of the 
!two hunared and nine who did reply to this question, e1ghty_two 
llor 39.7 percent listed torty-:r:tve minutes as their schoo~ periodll 
1 .1s~nce a total. of a hundred and seventy-three or 82.7 percent stated that. their period ran from forty to forty-eight minutes, 
II 
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it appears that the average period lies somewhere within this 
range. 
The original teaching schedule was set off in block form 
with ample space to list each subject period in which the 
teacher was engaged. A division of eight periods was pro-
vided. Of those questionnaires returned the breakdown of 
number of periods in a teaching day is as fo1lows: 
FREQUENCY 
0 
0 
0 
1 
6 
46 
152 
5 
11 
3 
30 
TABLE 4 
NUMBER OF PERIODS PER DAY 
NUMBER OF PERIODS 
I 
II 
III 
IV 
v 
VI 
VII I 
VIII I 
Item not answered 1 
Unanswered question 1 
No replies 
Out of tota1 replies, two hundred and nine responded to 
this item. Of these, sixty-two or 29.6 percent stated that 
they had five or six periods a day; whereas the majority, one 
hundred and fifty-two or 72.7 percent reported a seven-period 
day. So it wouLd appear that the normal teaching day consists 
or a seven-period day. ,, 
The teacher being queried was asked to list the titLe 
or the teaching course next to eacn period. In aLl cases 
, tnose teaching only tenth-grade English indicated this and 
29 
those teaching Englisn otner than tenth-grade indicated this; 
tnose engagea in teaching o~ner subjects listed these subjects. 
The o~her subjects included the following: - Latin, 
I French, Spanish, Art, Drama, Journalism, Music AppreciatLon, 
History, ~ocial Studies, Mathematics, Public Speaking and 
Remedial Reading. As was mentioned before, three question-
! naires were returned unanswered and thirty questionnaires were 
I not returned. Hence the f'ollowl.ng table will only tally up 
1 to two-hundred and twenty replies. 
I 
TABLE 5 
BREAKDOWN OF ENGLISH AND OTHER SUBJECTS TAUGHT 
ENGLISH 
lO-TH GRADE 
ONLY 
89 
ENGLISH 
ONE OR MORE 
CLASSES 
131 
ENGLISH 
OTHER THAN 
TENTH-GRADE 
eo 
OTHER 
SUBJECTS 
51 
Out of two-hundred and fifty-three questionnaires, two-
hundred and twenty or 86.1 percent completed this item. Of 
the total figure, eighty-nine or 40.4 percent indicated that 
they were teaching tenth-grade English only. The remaining 
one-hundred and thirty-one or 59.5 percent were teachlng one 
or more classes of Engllsh, eighty or 36.8 percent ot which 
specified the teaching of English in other grades and rifty-
, one or 23~1 percent of the one-hundred and thirty-one were 
teaching other subjects besides English. 
In conjunction with tne various schedules, the size of 
------------
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the different classes varied immensely. Classes ranged in 
size from five to forty-five. The average size class for the 
!English classes was twenty-six. 
I concernea wlth the pupil-load of 
I 
Table 6 which follows is 
only tenth-grade English 
classes and lists all teaching-loads of these classes 
whether the teacher answering the survey teaches one or seven 
classes of tenth-grade English each day. Three questionnaires 
jwere returned with tnis item incomplete, three with all items 
!unanswered and thirty replies were not returned. 
I I TABLE 6 
NI1MJ3ER OF PUPILS IN AVERAGE CLASS 
NUMBER OF PUPILS IN AVERAGE CLASS NUMBER ANSWERING 
5 - 9 10 10 
- 15 44 
15 - 20 50 20 
- 25 98 25 30 129 
30 
- 35 71 
35 - 40 46 40 
- 45 7 
over 45 0 
A total of four-hundred and fifty-five tenth-grade English 
'classes were being taught by the teachers surveyed. Of thls 
I' 
I' 
!total, one-hundred and four reported rive to twenty pupils in 
leach class; one-hundred and twenty-:rour, thirty to forty-five ~~pupils; ninet.y-eight. , t.went.y t.o t went.y-1'1 ve pupils and one-
llhundred and t.went.y-nine, t.went.y-1'1 ve to t.hirt.y pupils. Tallying 1 
'I ljthe last two figures mentioned, a total of two-hundred and 
twenty-seven reported twenty to thirty pupils in each class. 
!I I 
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This figure is interpreted by the writer as representing the 
average-size tenth-grade Eng.lish class. 
Under "Other Professiona.l Responsibi.lities 11 , the writer 
hoped tne teacher would list a.il extra actiVities, whether 
they be considered extra-curricular or co-curricular$ An 
attempt was made to determine just what other school respon-
sibi~ities end up as the duties of tne English teacher. Many 
teachers listed these extra duties not only in the required 
section, but elsewhere on the questionnaire. Table 7 includes 
all replies regardless or where they appeared on the returned 
questipnnaires. · 
TABLE 7 
EXTRA~CURRICULAR ACTIVITIES 
(Number participating in activities) 
EXTRA-CURRICULAR ACTIVITIES 
Committee Work 
Class Advisor 
Graduation Exercises 
Dramatics 
Yearbook 
Sehool Paper 
Oratorical Contests 
Literary Clubs 
Assembly Programs 
Journa . .lism 
Debating 
Ath.letics 
Chaperoning 
Hall Duty 
Library 
NUMBER TAKING PART 
89 
83 
81 
76 
66 
58 
48 
39 
37 
27 
24 
17 
16 
' 13 
ll 
Radio Broadcast 
I! Corridor Duty 
·=======·=·~~F~c~llty Manager 
10 
8 
7 
I 
! 
ll ,, 
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I TABLE 7 (Continued) 
EXTRA-CURRICULAR ACTIVITIES 
{Number participating in activities) 
EXTRA-CURRICULAR ACTIVITIES 
Fund Duty 
Audio-Visual Director 
Bus Duty 
Driver Training 
School Savings 
Student Council Advisor 
careteria Treasurer 
Cheer leading 
Guidance 
Music Club 
Speetl Consultant 
Band (gratis) 
Ski Club 
supervision, detention room 
Ticket Taker at sdhool events 
NUMBER TAKING PART 
6 
4 
3 
3 
3 
3 
2 
2 
2 
2 
2 
•1 
1 
1 
1 
O:f those wno answered<the above item, many had at least 
one extra activity and the majority were assigned two and more 
activities. One teacher listed ten activities as part or her 
I added. teaching responsibilities. Several teachers also 
I included home rooms and study halls as extra duties. Whether 
! such may be considered extra 11details" is not :for this writer 
I 
to say. Hence these were not included in the above tab~ations. 
To conclude Part I or the Job analysis, the teachers 
I 
were asked to indicate brie:fly tne content of each o:f the 
11 English courses which they listed as part of tneir daily d 
II teaching load. 
Many did not answer this question. 
II ~=-t-===-~~ 
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Perhaps it was too 
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demanding or presumptuous of the writer to request that· 
teachers tell actually what they are teaching in their courses. 
As one questioned replied in writing, "It is painless, but not 
brief ,!1 He was a.Llud.ing to the cover-letter which promised no 
pain and further tha~ questions cou.Ld. be answered very briefly. 
Of those who did answer this item, ~heir content only 
included tne pl~n o:t· proceaure for tne week. Hence, the 
writer knew what they were·doing a~ the moment, but didn't 
know from whence they came and to where they were going. Few 
teachers included such generalized answers as grammar, read-
ing, writing, speaking and spelling. Others listed well-
known and accepta~.Le texts, both in language arts and read-
ing as containing tne essential content of their teaching 
courses. 
Still others in keeping With educational trends, explained 
of the college-going student ana functionalizing it for the 
slower student. 
But, the majority of those who answered this ques~ion, 
!I gave a detailed account of all that is required of tenth-
!' grade students in their school. Primarily their courses 
I 
1 seemea to be monopolized by literature. 
II 
They taugnt very li ttleJj 
I 
II 
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I 
1 in the mechanics and expression of the language. The classics 
I 
and the old stand-bys were list.ed as 11mustsn in this grade. 
It appeared t.o be the same old course. Nothing new had been 
added. One courageous gent.leman-teacher said t.hat the 
required course o:r st.udy 1n the school was "too st.if·fu - no 
I 
j leeway or play to it; he furt.her implied that he could not 
I 
teach what he wanted to, nor could ne meet the pupils' 
individual needs and interests without sacri1.icing some of 
I the established and required ttoldiesn. 
I 
I Because of the diversity and lack of responses to the 
above question, it. appears tnat no valid over-all interpret-
at.ion of wnat is being taught. in the tenth-grade can be 
1 det.ermined. As was implied by no or little reply, perhaps 
I 
the question was too demanding. Had a check list of proven 
practices and standard materials been provided here, the 
response to this question might. have been more revealing. 
I However, it is revealing to note that many are still teach• 
ing tnose things to wnich their ancestors were exposed. 
Ji Whether the metnoas of presentat.ion nave changed or not, 
remains to be seen. 
Part II of the job analysis asked for the sex and 
marital status of the English tea~her. The breakdown is as 
i follows: I 
'j. 
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TABLE 8 
MARITAL STATUS AND SEX 
TOTAL MALE TEACHERS MARRIED 
64 I 86 
!TOTAL FEMALE TEACHERS 
130 41 
SINGLE 
22 
89 
4 with item unanswered - 3 questionnaires not completed 
.30 no replies 
I 
0~ the two-hundred and sixteen who answered this question, 
68.4 percent single fe)D.ales teaching English .. 
The results are as was expected. There are still more 
!!unmarried female teachers engaged in the tea~hing of English. 
I 
The organization of the local school system was 
I 
ibroken down in the following manner:-
i 
I 
TABLE 9: 
SCHOOL ORGANIZATION 
I SCHOOL ORGANIZATION 
High School 
1 
High School 
i High School 
I High School ! High School 
7 -12 
8 -12 
-9 -12 
10 -12 
11 -12 
FREQUENCY 
49 
5 
117 
44 
1 
REMARKS 
4 Item unanswered 
3 Questionnaires - incom.r-· :. :;;:· 
lete 
30 No replies 
lj 
______ TI .. 
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1 Teachers listed their high school organization ac-
cording to five breakdowns: Fo~ty-nine or 22 .. 2: percent 
taugnt in schools whicn were divided into grades 7 - 12; 
one-hundred and seventeen or 54.1 percent, grades 9 - 12; 
forty-foUF' or 25 percent, grades 10 - 12; and the remaining 
.2 percent taught in schools divided into grades 8 - 12 and 
ll - 12. It may be concluded that the majority of schools 
are presently organized into grades 9 - 12. 
The pupil-load or each school may be determined rrom 
'fable 10 below: 
FREQUENCY 
23 
21 
21 
jl ~§ 
1 21 
TABLE 10 
SIZE OF HIGH SCHOOL 
(Actual Number) 
PUPIL ENROLLMENT 
Over 1000 pupils 
750-1000 
500-750 
300-500 
100-300 
Fewer tnan 100 pupils 
From tne above .taple may be gathered that the average 
school surveyed contained oetween 100-300 pupils. 
As to persona~ background, teachers were questioned 
about their educational preparation beyond hign school. 
Practically a~l teachers surveyed had at least a bachelor's 
degree or above. · The results are computed below: 
II 
I 
I 
I 
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TABLE 11 
PREPARATION OF THOSE TEACHERS IN SELECTED AREA 
FREQUENCY 
9 
100 
84 
11 
17 
2-
PREPARATION 
Two-year preparation 
Bachelor's degree 
Master's degree 
Certificate of Advanced Graduate Specialization 
Doctorate degree 
Others 
In reference to the question on preparation in Academic 
and Proressional Subjects where the teacher was asked to 
single-check those courses in Which basic work had been com• 
pieted and double-cheek those in which they had had more than 
the basic work, many did not reply. Of those who did reply, 
all cnecked the initiaL college course in composition and 
I survey courses in aLl literatures, as wail as poetry, drama 
,, and novel e Three said they had courses in the English 
I. I Language and Literary Criticism; five checked ~itera.ture 
I for Young Adults, and twenty had formal courses in speeche 
Under prof'essionai subjects, forty had supervised teaching 
wh1ch,seems like a comparatively low figure Slnce SUCh a 
practice has oeen a "mustn in the fie.LCL o:r teaching for qui'te 
a few years. Few had courses in the teaching or English, 
Reading, Writing and Speech. Four had courses in Audio-
visual aids e 
I 
. 11 said 
Of those who checked the foreign language category, many 
they had a profic~ency in French and Spanish. Few checked 
==r~==r-==== 
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Italian, German and Greeke One listed Gaelic and another 
mentioned Russian. However, sixty-nine checked Latin as their 
main foreign language. 
As to the experience factor the majority of teachers 
queried checked five to ten years as the following table bears 
out. 
YEARS 
l to 5 
5 to 10 
10 to 15 
More tnan 15 
TABLE 12 
TEACHING EXPERIENC!I OF TEACHERS QUERIED 
FREQUENCY 
39 
90 
70 
14 
PERCENT 
18.3 
42.2 
32.8 
6•7 
1. The present teaching salary as checked by the teachers 
surveyed is listed below: ·-
FREQUENCY 
l 
5 
10 
86 
TABLE 13 
SALARY SCHEDULE 
SALARY 
under 2000 
2000-2399 
2400-2999 
3000-3599 
FR~ QUEl\J CY 
56 
39 
26 
SALARY 
3600-3999 
4000•4399 
over 4400 
The average salary appears to be between 3000-400 
since 63.6 percen't checked this category. 
Very few received addition~l compensation for extra-
curricular activities. Of those who did, especially --
coaching athletics, the amounts varied from $100.00 to 
$250.00 for one or more sports. Most of those who listed L_ 
====11!==== 
drama witn extra eompensa~ion received around $200.00. No 
other compensations were listed. 
Interestingly enough no teacher indicated a general 
estimate of a ligh~ teaching load, whereas eigh~y-eight 
reported reasonable load, one-hundred and four heavy loads, 
twenty-eight, extremely heavy. 
TABLE 14 
ESTIMATE OF TEACHING LOAD 
Light load 
Reasonable load 
Heavy load 
Extremely Heavy load 
Item \lnanswered 
No replies 
0 
88 
104 
28 
3 
30 
The teachers evaluated their preparation in the following 
manner: -
STRONGEST 
Literature 
Grammar 
Shakespeare 
Composition· 
Reading 
Writing 
Spe~king 
Public Speaking 
TABLE 15 
EVALUATION OF PREPARATION 
WEAKEST 
101 Grammar 
91 Writing 
50 Spelling 
38 Speech 
35 Composition 
33 Dramatics 
18 Teachlng of 
11 Literature 
Speaking 
Vocabulary 
Building 
Semantics 
55 
53 
40 
38 
31 
27 
26 
21 
18 
6 
Noteworthy is the fact that every teacher lndicated at 
least one area of weakest preparation and every teacher aug-
40 
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ges~ed course (a) for preparation of teachers of English. 
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The breakdown of the courses Which teachers recommended 
for the preparation,or future English teachers is as follows: 
TABLE 16 
COURSES SUGGESTED FOR THE PREPARATION OF FUTURE TEACHERS 
COURSE FREQUENCY COURSE FREQ.UENCY 
Advanced Grammar 
Remedial Reading 
Library Use 
Spe.Lllng Aids 
Critical Reading 
Audio-Visual Aid~ 
Creative Writing 
Methods in Dramatics 
61 Composition 
54 Speech 
40 Vocabulary Development 
39 Music and Radio, TV 
38 Appreciation 
29 Improvement in the 
27 ? Teaching of English 
27 
24 
16 
13 
11 
1 
As is evident the majority of those surveyed felt tnat 
future teachers shou.Ld recel ve st.udy and preparation in 
advanced grammar and as was a.Lso expected special preparation 
should also be given in Remedial Reading. 
In the last section of the questionnaire under ad-
dltional data, teachers were asked to list the various 
English or educational journals to which they eubsc~ibed9. 
As was expected, many .Listed. the publications of the NOTE, 
few listed other educational publications. 
TABLE 17 
MEMBERSHIP IN PROFESSIONAL ORGANIZATION 
ORGANIZATION FREQUENCY 
National Council of Teachers of English 108 
New England Association of Teachers of English 53 
New England Reading Association 48 
41 
TABLE 17 (Continued) 
MEMBERSHIP IN PROFESSIONAL ORGANIZATION 
ORGANIZATION FREQUENCY 
Local Educational Associations 203 
National Education Association 48 
Most teachers belonged to the NCTE. Of the two-
thundred and twenty-three surveyed, one-hundred and eight 
listed themselves as members, fifty-three were members of 
the New England Teachers or English. Still others listed 
the National Educational Association and various local 
teacher groups. 
There were a number or various comments made by those 
queried. Most of tne teachers thought that it was a ttgriping 
I 
columnn and answered in t.b.at.light .. 
As wouid be expected there. were a few who commented on 
t.b.e lowness of salaries out t.b.ey must be accepted as instrumen-
tal in giving an accurate picture of tne teacher of English 
I in New England. 
The compiling of the data for this question would 
~ be a study in itseif, so tne writer will list only a few of 
the more significant ones. 
nwe are looked down upon by ~ministrators because we 
are so common and easy to replace ... 
nThere is definitely a lack of integration •••• other 
teachers wiil not help in tne teaching of English." 
42 
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nLack of functs for auctio-visua..L aids. 11 
ttwe are ca.Lled upon for too many activities ..... 'kvery-
time that sometning new comes up, it becomes a part o:r the 
Englis.b. progra.m.u 
11 In .the small nigh school, there is too much preparation 
1·or the Engli sn teacher who has a.J..l four years. u 
uToo much preparation.u 
11 Senool boards find it advisable to pay coaches for 
athlet.ics but we dramat.ic coaches receive no renumeration." 
"Library service is usually poor in the small towns.u 
u ..... trained as Eng.J..ish teachers but come Fall, we 
:f'ind ourselves teaching everyt-hing but English." 
A happy note --- "Schools in Massachusetts seem to be 
raising their standards ..... very different than when I 
first started teaching." 
The inevitable conclusions to be drawn thus assume a 
dual aspect; 
l. 
2. 
That teachers of English in the secondary 
schools polled generally are called on 
to perform too varied and diversified 
assignments. 
That teachers o:r English in the 
secondary schools polled frankly admit 
to a relative degree an inadequacy of 
preparation for which -·they must not 
bear sole responsibility. 
_j 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
Essential content of the stu~yo The purpose of this 
study was to survey at least one tenth-grade English teacher 
in each of the officially listed two-hundred and fifty-three . 
public schools in Massachusetts, according to the 1954 
Massachusetts Educational Directory. 
Chapter I stated that the problem was to obtain infor= 
mation on-the extent and nature of duties and preparation 
of these ten~h-grade English teachers. 
Specifically, tne investigation sought to gather intor-
mation cuncorning the regular classroom, extra-curriculum 
duties, educational prepara~ion, personal. data.-·and opinion 
of the Englisn teacher. 
Such a study was considered to be justifiab~e since job 
analyses in tne :fields of .mat.nematics, scJ.ence, phy~ical 
education and others were available, but very few in the field 
of English. There appeared to be a definite need for such 
a study. 
The study included only the tenth-grade and only the 
Englisn teacher in the public schools of Massachusetts .. 
In reviewing tne previous research on tnis problem, 
li 
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studies related to tne overall survey of English teachers 
were round, but none specifically concerned with the 
preparation and duties of tne tenth-grade English teacher~ 
It seemed evident from research consulted, that English 
teaching in the secondary schools was under a constant and 
critical scrutiny. The strongest critics in the field of 
EngLish were the English teachers themselves. In many cases 
critics were in agreeanee on the :rollow1ng points of criticism: 
l. Too many English classes were being taught by teachers 
prepared in ot~er fields. 
2. School Administrators felt tnat anyone who speaks 
En&lish can teach English 
3· Lack of adequate teacher preparation evident. 
4. Amount and variety of tasks (often unrelated) 
assigned as duties to English teachers 
To remedy tne~Situation most authorities gave the 
following recommendations: 
1. A more general type of education and training in 
keeping with today's way of life. 
2. Speciaiized training in reading, writing, speaking 
and listening. 
3· Courses in tne psychology of modern youth. 
4. Advanced study in composition, appreciation and 
the mechanics -of expression. 
5. Courses in the teaching of the various phases of the 
English Language Arts program. 
6. Provision in teaching schedule for extra activities. 
.. ·- - .. ~----------
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7• Fair.distr~bution among teachers of the wealth of 
extra activities. 
As tne survey pointed out, teachers are more or less 
totally in agreement with the points of criticism and 
recommendation made in the chapter on previous research. 
After trial questionnaires were tested, on April 1, 1954, 
the revised questionnaires were sent to the two-hundred 
and fifty-three schoole previously mentioned. Table 18 
below adequately explains the procedure followed in the 
distribution of the questionnaires. 
TABLE 18 
TABLE OF DISTFIBUTION OF .QUESTIONNAIRES 
'
NUMBER 
MAILED 
MJ.ILING NUMBER 
SUBJECT DATE RETURNED 
TALLYING 
DATE 
I 
253 
253 
75 
50 
I 
Questionnaire Apr 1, 54 
to principal 
and cover letter 
Same as above Ju:r.e 1, 54 
with let re-
minder letter 
Same with 2nd Ncv 1, 54 
reminder letter 
Same with 3rd Jan 3, 55 
reminder letter 
105 May 31, 54 
85 
19 June 31, 55 
June 30, 55 
I Evaluation of questionnaire. One of the primary conclu-
lsions drawn from tnis survey is that the research instrument 
c"=JI needs- to be revised. 
I 
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Part I of the job analysis definitely needs revision, 
but the wri~er is at a loss as to how to go about improving 
it. When all the various classes, grade levels, number of 
pupils, and periods per week had been tabulated, the results 
were so staggering that it was almost impossible to do 
justice to them. The items are useful in that they do give 
a general picture of the situation but as far as breaking 
it down from "there "the task seems unsurmountable .. 
Generally speaking, items l - 3 in Part II seemed to 
be necessary in any survey ot· tb.is type. Along wi tn these 
items, the writer feels that there should have been included 
questions relative to the population of the town or city, 
size of the faculty and number o:t' other .English teachers in 
the system. Had this la-tter-mentioned information been obtained 
perhaps a comparison could have been made between the large 
tt. 
and small schools as to work-load, teacher prepara~ion and 
extra-assigned tasks. 
Items 4- 8, all concerned with the teacher's personal 
background seemed essential to the survey, although many did 
not reply, especiaLly-to item 5 which asked the teachers to 
check courses in which they had basic or more than basic work. 
Had the reply to this item been more thorough, perhaps the 
survey would have revealed just what the teacher of today bas 
had in the way of formal preparation for English teaching. 
47 
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Under the salary break-down through error~ the 
questionnaire failed to provide. a 3000-35~9 division. How-
ever, eighty-six teachers wrote this in and checked same, 
which was very fortunate, since that amount appears to be 
tne average salary for tne English teachers su~veyed. 
Item 9 under opinion was reaaily accepted by these 
queried. ·It seemed tnat the impressions made by their 
pencils or pens were heavies~ ~n answering ~his item. 
Tne results otitained f'rom items 10 and 11 were excellent, 
bu~ in tabula~1ng tnem, the writer nad diff1culty in 
understanding some or the ierminology in the answers. In 
order to avoia long lists or rela~ed 1~ems, it was round 
expedient to group them under more general headings. To 
avoid this confusion pernaps it would have been advisable 
to make tnese ques~ions check-lis~ ~ype or i~ems. 
Item 14 Which asked ror comments was perhaps the· easl.est·:: 
to conceive, yet. iv broug.m:. ~he bes~ result.s. 
Strange as 1~ may seem those queried were wore ~ndn 
eager to giv~ their comments. With this in mind it seems 
that more could be done with this type of item. 
Perhaps the writer seems to have been rather critical 
of his own questionnaire but feels that it is all for the 
best. There is no better way of evaluating an instrument of 
this type than by trying it out and then reviewing the results. 
The writer certainly hopes that the instrument with 
48 
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evaluation can be useful to anyone attempting a similar study. 
CONCLUSIONS 
Of all the conclusions which may be drawn or inrerred, 
only the significant are listed here: 
1. Most English teachers have a full days' schedule of 
six or seven periods. 
2. Many English teachers teach courses other than English. 
3· The average class consists of twenty-six pupils. 
4. The average class period averages forty-five minute~ .. 
5. Little change has been noted in the content of tenth-
grade_ English. 
6. More unmarried women teach tenth-grade English than 
men, married or not. 
7.. A.Lmost. a.Ll teachers of tenth-grade English have a 
Bachelor's degree and above. 
8. All English teacners are assigned at least one extra-
activity and most have two or more. 
9. Most teachers·considered the1r work load heavy. 
10. All teacners felt that they were unprepared in one 
or more phases or tne English Language Arts Program. 
11. Most teachers felt tnat they were adequately prepared 
in Literature - inaaequately prepared in Grammar. 
12. The major1ty recommended courses in advanced grammar, 
remedial and critical reading, use of the library_ 
and spelling. 
The writer hopes the~ foregoing has served to explain in 
part, the possible failure of English teaching to meet standards 
of maximum effectiveness. Let it not be assumed or implied 
naively, that the writer believes the "status quott to be 
ideal. Much needs to be done but only by self-examination, 
49 
personal appraisal and further studies will a solution to the 
problem be z:ea.ched. 
Recommendations for fUrther research~ 
1~ Revision of researcn instrument. 
2. He-administration or questionnaire to obtain a 
more detailed analysis or teacher's duty -
what he does. 
3· More detailed survey into actual teaching duties. 
4. More detailed survey into actual extra-curricular 
"tasks.n 
5. Same study in other grade levels. 
6. Analysis of data between small -and large schools. 
' 7. Compara~ive anaLysis of teacher•s preparation with 
offerings of un~versities, colleges, and teacher 
training insti_tutions .. 
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MEMORANDUM TO THE HIGH SCHOOL PRINCIPAL: 
Dear Sir: 
School of Education 
Boston·University 
April, 1954 
At Boston University School of Education, we are attempting to 
make an analysis, showing the complexity of duties and the wide scope 
of the work being done by teachers of tenth-grade English in Massachu-
setts. 
Would you please be kind enough to assist us by passing on the 
enclosed questionnaire to one of your tenth-grade teachers of English? 
Stamped, self-addressed envelopes are also enclosed for mailing 
replies to us. We are not asking for signatures and neither town nor 
school systems will be identified in our study. 
If you so desire, we shall be glad to forward you a summary of 
the results of the study. 
Thank you for your cooperation. 
Sincerely yours, 
Joseph H. doffi 
School of Education 
Boston University 
April, 1954 
Dear Teacher of English: 
At Boston University School of Education, we are making 
an analysis of the responsibility of teachers of tenth-grade English in Massa-
chusetts. Would you be kind enough to cooperate with us in this important 
study? 
The enclosed short questionnaire asks three basic ques-
tions: What does your position as a (full-time or part-time) teacher of tenth-
grade English entail? What is yaur preparation for teaching and your reaction 
to it? What recommendations would you, as an experienced teacher, make regard-
ing the preparation of future teachers of English? We are not asking you to 
identify yourself, nor your school, nor your location. 
We hope that the questionnaire is painless. It is made 
up of two short parts: Part I asks for your actual work schedule for one week. 
By filling in the various schedule blocks, you will be answering several queries 
pertinent to our study. Part II asks a series of questions which may be answered 
by check or brief statements. 
This study is being conducted under direction of Dr. M. 
Agnella Gunn, Professor of English Education. 
We are grateful for your cooperation and shall be glad to 
forward you a summary of the results of the study, i~ yo~ .. so desire. 
For your convenience, we are enclosing a stamped, self-
addressed envelope. 
Sincerely yours, 
- 1-
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l --57a JOB ANALYSIS OF piACHING • OF ENGLISH 
PART I 
TEACHING SCHEDULE FOR WEEK BEGINNING • ~e ••• ~ ••• 1954; ENDmG ... ~ ........ " • • 122lt, 
DAY BEGINS .. • • • • • b,_!.. DAY ENDS • • • • • • E:J! .. ' LENGTH OF PERIOD ••••••••••••• ---
t-'~;H DAILY !"f1111.;.~-tAM MnNnttY TUESDAY WWl\IESDAY T.fiDR.qnA.Y FRIDAY SATURJ 
I C~~rActi!i~~) V rrr-· r;;~~, A , 
Number Pupils. uo 
Grade J.,ev-el _'l : 
Te..)! t;s us-e. &I 
' ' 
Cour: Title 
II (or Activity) 
N·wuu~.L Pupils 
Grade Level 
••• 
Cour: Title I 
III (or Act:i._ vj. ty) j 
liT. -l. Pupils i w.uo:: 
Grade _I,~vel_ 
j_ 
Cour: Title 
IV . (or Activj. ty) 
Number Pupils 
• 
Grade I&ve:J.. 
I_ 
Cour. Title · : 
V' (or Activity) ' 
' 
NrimberPupils 
r..,...,r~., Level 
•• 
' 
Cour Title 
VI 
1 
• iol' Activity) 
1~wuu~.1- Pupils 
Grade Level 
' 
VII C~~r1~ti~~;) 
UUJUU<>. PuPilS 
Grade Level 
• 
Cour: Title 
r 
VIII (or Ac-tivity) 
. Number Pupils 
J ' 
Grade _L_ev~ 
'· 
' Other professional 
responsibilities 
' 
, . 
. * (over) 
-2-
* Please indicate brie.fly the content o.f each o.f the English courses lipted. 
1. 
2. 
4. 
5. 
7· 
8 .. 
-3-
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PART II 
Directionsg Please indicate your answer by putting a check (yl) in the appropriate blank. 
i 
I o GENERAL INFORMATION 
1. Marital Status and Sexg 
Male 
------ Female 
Married 
------
---------- Single 
2. Organization of your local school systemg 
----------- Elementary Grades 1-5 
------- Elementary Grades 1-B 
------ Junior High School Grades 7 ... 9 
------ Junior High School Grades 7-B 
------Senior High School Grades 9-12 
----------- Senior High School Grades 10-12, 
3o Approximate pupil enrollment in your senior 
high school (grades 10-12)g 
fewer than 100 
------
----- 100 to 300 
.....;.. ____ 300 to 500 
II o PERSONAL BACKGROUND , 
_ __,;,., ___ 500 to '150 
_ _..... ___ 750 to 1000 
over 1000 
------
4. Educational preparation beyond high schoolg 
(Please check appropriate dbgree or give number 
of credits toward next highest degree.) · 
I (a) 
(b) 
(c) 
Bachelor's degree; Or ; credits toward it 
---Master's degree; Or ---:credits toward it 
---
Degree beyond Master's;Or credits toward it 
\ 
Please che9k. ( V) any of the following COlJ.rses you have had; Check (Vv1 those in which you have had more than the basic work. 
Academic 
Composition (beyond Freshman) 
~--American Literature 
---
----- English Literature 
__ Shakespeare 
World Literature 
---
----- Contemporary Literature 
___ Poetry 
Drama 
-- Novel 
--
-- English Language; Linguistics 
_____ Literary criticism 
_____ Literature for Young Adults 
___ Speech 
Professional Subjects 
___ Supervised Teaching 
___ Teaching of English 
___ Teaching of Reading 
Teaching of Writing 
--- Teachirtg of Speech 
___ Auditi"-Visual Aids 
· ·Other Areas of Study in English~ 
, (Please list) 
'·- _..,_ 
-4-
574.. 
6. Foreign languages you have studied at least two years, or in which you have 
conversational proficiency: 
-------------------- Latin 
------------------- German 
-------------------- French 
-------------------- Greek 
-------------------- Spanish -------------------- Other 
-------------------- Italian 
7• Teaching experienceg Please indicate: (a) your total teaching experience; 
and (b) your experience teaching English. 
(a) Total Teaching Experience (b) Experi,ence Teaching English 
~ 
-------------- One to five years 
----------------five to ten years 
--------~---------- ten to fifteen years ----------~------------
------------------more than fifteen years---..!..-----------------
B. Salary and Additional Compensation: 
(a) Please indicate your present teaching salary. 
--------- under 2000 
----- 2000-2399 
----- 2400-2999 
-------~·'·-.....,.. 3600-3999 
-~-........... ..:.:...· 4000-4399 
--------- over 4400 
(b) AddiJJonal :COID.Jrens..a::tion ·:r:ar ·:cb-aehin.g or extra-curricular activities. 
Activity Compensation 
III., OPINION 
9. Your personal estimate of your p~ofessional loadg 
---------- light 
reasonable 
-----------
----------------- heavy 
---------------- extremely heavy 
10. Evaluation of your preparation for teaching English: 
(a) Areas of your teaching for which you feel you have the strongest 
preparation. ,., 
1. 
2. 
3. 
(b) Areas of your teaching for which you feel less well ~repared. 
1. 
2. 
3· 
- 5 -
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lL On the basis of your experiepce as a teacher. of English, what recommendatio~s 
would you ·make concerning the preparation of future teachers of English? 
(a) C~ses you believe should be included in the preparation of teachers 
of English. 
1. 
2. 
(b) Other suggestionsg 
2. 
J. 
IVo ADDITIONAL DATA 
12. What English or educational journals do,you now suscribe personally? 
.1.3. To what professional orgalrl:zations do you now belong? 
COMMENTSg These comments would aid us in getting your reaction 
to the job of teaching English in the tenth-grade in 
Massachusetts. 
- 6-
v 
Second Letter ReQuest 
Dear Teacher of English: 
School of Education 
Boston University 
June 1, 1954 
Early in April, we sent out a questionnaire pertaining 
to our study of tenth-grade English teachers in Massachusetts. 
The questionnaire was forwarded to your principal, who 
was asked to pass it on to you. 
You will recall that the questionnaire asked three basic 
questions: What does your position as a (full-time or part-
time) teacher of tenth-grade English entail? What is your 
Preparation for teaching and your reaction to it? What re-
commendations would you, as an experienced teacher, make re-
garding the preparation of future teachers of English? We 
did not ask you to identify yourself, nor your school, nor 
your location. 
Possibly you have misplaced the original questionnaire. 
Therefore, for your convenience, we are enclosing a duplicate 
questionnaire along with a self-addressed envelope. 
If you have completed our questionnaire, please pass 
this on to a fellow teacher~ It will be greatly appreciated. 
Since it is only through your cooperation that this study 
. 
can be undertaken, I feel sure you will come to our aid. 
Sincerely yours, 
Third Letter Request 
Dear Teacher of English: 
School of Education 
Boston University 
November 1. 1954 
Last April, we began to receive some of the questio~~ 
naires which many of you fine English teachers so faithfully 
completed for our study. Even throughout the summer, a few 
thoughtful teachers took time out from a much needed vaea-
.. 
tion to forward on to us their completed questionnaires. 
All this consideration has been greatly appreciated. 
But, in the interest of English education, we :feel that a 
few more questionnaires are needed in order to give our 
study, a better sampling. 
Therefore, now that a new school year is well under 
way, we have taken this opportunity to search out for 
those all important completed questionnaires. 
Sincerely yours, 
Final Letter Request 
Dear Teacher of English: 
School of Education 
Boston University 
January 3, 1955 
You will be happy to know that to date we have 
received a total of two-hundred and nine replies to 
our original questionnaire-survey which was originally 
forwarded to you in April, June and November of last 
year. Of the two-hundred and fifty-three questionnaires 
sent out, only forty-four have yet to be accounted for. 
Perhaps, your answer-sheet is among the missing. 
Perhaps again, you did not receive our questionnaire. 
In any case, we are sending you another in its place. 
Please assist us in th.is all-important study. by 
favoring us with a reply. If you have completed the 
questionnaire, please pass it on to a fellow-teacher. 
Many thanks for aiding us in this worthwhile 
project. 
Sincerely yours, 
il 
L 
,. 
I 
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APPENDIX B 
List o.f Secondary Schools in Cities 
and Towns Used in this Study 
(Cities are typed in capitals) 
High. School 
Abington 
Acton 
Adams 
Agawam 
Amesbury 
Amherst 
Andover 
Arlington 
Ashby 
Ashfield 
Ashland 
Athol 
ATTLEBORO 
Auburn 
Avon 
Ayer 
Barnstable 
Barre 
Belchertown 
Bellingham 
Belmont 
Bernardston 
BEV.wtLY 
Billerica 
Blackstone 
BOSTON: 
Brighton 
Charlestown 
Commerce (Boys) 
Dorchester 
J. E. Burke (Girls) 
East Boston 
Engl.ish (Boys) 
Girls' 
Girls' Latin 
High. School 
BOSTON (Cont'd) 
Hyde Park 
Jamaica Plain 
Latin (Boys) 
Roslindale 
Roxbury: 
Boys' 
Girls' 
South Boston 
Technical High (Boys) 
Bourne 
Braintree 
Bridgewater 
Brimfield 
BROOKTON 
Brookfield 
Brookline 
Burlington 
CAll/lBRIDGE: 
High and Latin 
Rindge Technical (Boys) 
Canton 
Charlemont 
Charlton 
Chatham 
Chelmsford 
CHELSEA 
Chester 
CHICOPEE 
Clinton 
Cohasset 
Concord 
Dalton 
Danvers 
Dartmouth 
-- =-======= 
u 
II 
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-I High Sghool 
APPENDIX B (Cont'd) 
1
1
1 . Dedham 
.. Deerfield 
1 Dighton 
I
I Douglas 
Dover 
Dracut 
Duxbury 
I 
,, 
'I 
I 
I 
I 
I 
II 
II 
11 
r 
I 
I 
I 
I 
I 
East Bridgewater 
Easthampton 
Easton 
Edgartown 
EVERETT 
Fairhaven 
FALL RIVER 
Falmouth 
FITCHBURG 
FQ~borough 
Framingham 
Franklin 
GARDNER 
Georgetown 
GLOUCESTER 
Grafton 
Great Barrington 
Greenfield 
Groton 
Hadley 
Hamilton 
Hanover 
Hardwick 
Harvard 
Harwich 
Hatfield 
HAVERHILL 
Hingham 
Holbrook 
Holden 
Holden 
Waehusett Regional 
High School 
High. School 
Holliston 
HOLYOKE 
Hopedale 
Hopkinton 
Hudson 
Huntington 
Ipswich 
Kingston 
Lancaster 
LAWRENCE 
Lee 
Leicester 
Lenox 
LEOMINSTER 
Lexington 
Littleton 
LOWELL 
Ludlow 
Lunenburg 
LYNN: 
Classical 
English 
MALDEN 
Manchester 
Mansfield 
Marblehead 
liJIARLBOROUGH 
Marshfield 
Maynard 
Medfield 
MEDFORD 
Medway 
MELROSE 
Mendon 
Merrimac 
Methuen 
Middleborough 
Milford 
Millbury 
Millis 
I! 
" 
II 02 I I 
,I 
ii 
'I !. 
II 
I I 
I 
High. School 
Ml.lton 
Monson 
1 Montague: I Turners Falls 
I Nantucket 
I 
Natick 
Needham 
NEW BEDFORD 
NEWBURYPORT 
II 
New Marlborough 
New Salem 
NEWTON 
I l\TORTH ADAMS 1 NORTHAMPTON 
II
. North Andover 
. North Attleborough 
I Northborough Northbridge 
I 
North BrDokfield 
Northfield 
Norton 
Norwell 
Norwood 
Oak Bluffs 
Orange 
I Orleans 
11 
Oxford 
Palmer 
1
1
1 
PEABODY 
'l 
Pembroke 
Pepperell 
Petersham 
PITTSFIELD 
Plainville 
' Plymouth I Provincetown 
QUINCY: I North 
! Senior li Randolph . 
1
'1 Reading 
1
, REVERE 
.:..-=~~-=-==!~=" -· 
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APPENDIX B (Cont'd) 
High School 
Rockland 
Rockport 
Rutland 
SALEM 
Sandwich 
Saugus 
Scituate 
Sharon 
Sheffield 
Shelburne 
Shrewsbury 
Somerset 
SOMERVILLE 
Southborough 
Southbridge 
South Hadley 
Spencer 
SPRINGFIELD: 
Classical 
Commerce 
Technical 
Stockbridge 
Stoneham 
Stoughton 
Stow 
Sudbury 
Sutton 
Swampscott 
Swansea 
TAUNTON 
Templeton 
Tewksbury 
Tisbury 
Topsfield 
Townsend 
Uxbridge 
Wakefield 
Walpole 
WALTHAM 
Ware 
Wareham 
Warren 
I 
i 
•• 
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APPENDIX B (Cont'd) 
High School 
Watertown 
Wayland 
Webster 
Wellesley 
Wellfleet 
Westborough 
West Boylston 
West Bridgewater 
WESTFIELD 
Westford 
Weston 
Westport· 
West Springfield 
Westwood 
Weymouth 
Rigb School 
Whitman 
Williamsburg 
Williamstown 
Wilmington 
Winchendon 
Winchester 
Winthrop 
WOBURN 
WORCESTER: 
Classical 
Commerce 
North 
south 
Wrentham 
Yarmouth 
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